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Meebk Mrs. lauren
Barbiert

An educator within the Northern Valley for 16 years.

Taught first gqrade for 14 years
B.S. i Early Childhood Education
M.A. in Literacy Instruction

Will complete certification this spring as an Orton
Grillingham Dyslexia Specialist, as certified by the Phonics
First Program, Brainspring, IDA & IMSLEC accredited

Currently work i a push n/pull-out role in Kindergarten
and as Literacy support in a first grade classroom



Meel
Mrs. Andrea Waklkeins

@ Joined the Closter staff in 200%

° B.S. i Elementary Education

° MA, n Reading; Reading Specialist

o Tenafly Masons scholarship recipient; certificates through Fairleigh Dickinson
vaiversi&v and Lexington;

Orton Grilingham Teacher - IMSLEC accredited,

Dyslexia Therapist, IDA accrediked, May 201¥%

° Worlk in small groups with kindergarten through 4™ grades supporting the
classroom teachers’ instruction and reinforcing skills by using mulkisensory

strategies in Literacy

o Assess students who may be having difficully, to give the classroom teachers
information and strateqies.

o Consullk with teachers in the middle school.



How Did We Creb
Here?

® This workshop is the product of
observation, assessment, and
research of the evolving needs of
o child of the 21st century

o "It takes a village...”- By morkms)
together, we can F:ru,tj empower
our children to become more
Literate beings, and enthusiastic
learwners,

o We will take a Look at all the
components that foster a more
Likerate child, and how we can
collaborate to support that ideal,
both ot howe and ak school



Tc:-c&a:j's Agenda

Demonstrate the foundation of early Literacy development
Highlight the importance of setting a daily reading routine
Outline the § components of reading

Illustrate what learning to read feels Like from your child’

perspective
Review Kindergarten and First Grade expectations

Discuss how we as a learhing commun&j can M*.LF ko
cultivate your child’s love of learning



Back ko the
Beginning

o Think back to one of the first
things that you Aid wikh your
child- sing to them, rock them,
coo to them, interact with
them, sing them nursery
rhymes and Lullabies

o These bypes of interactions not
only deepem your relationship,
buk Ehev keep your child
interested. They are the first
steps toward building sktrong
readers and inkeractive
learners,
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pA"E'Ts Research shows that YOU are the (& k - d

secret ingredient o your child’s academic successii And, It's easy
READ to them. READ with them. Listen to them READ. Studerts who
read every day for as Mile as twenty minutes get befter grades than
those who don't. A child who reads done is learning But when your

child receives just a itle extra support from you, magc can happenl
\"YOU!
ELP YOUR CHILD READ AT HOME o
L’J\ O s Q00 o0y o._,_.‘.so,
o e (f & JUST TALK ABOUT IT

your chikd AND are at Ask your chikd questions about what .

his/her reading level. ‘?Ab they are reading. The questions are
S FINGER RULE

Pick a page. Any page. Have
your kiddo read it. Put up a finger o
for each word he/she stumbles over. O What do you think

w: wil happen nexd?

L~ ~] not meant to “check up” on them but 9

0-1Fingers: May be too easy
2-3 Fingers: May be just right
4-5 Fingers: May be too difficult

IS YOUR CHILD STUCK?
It is ALWAYS okay to say, "Sound It out” :
Here are a few more tips of the fradel \ ) A
gy . you wondering '
“Bredk the word wp info parts Can L., about anything as you
Nty You find any pieces that you can ' aread? g

peensmcet Fut S fagethan S FLUENCY

Think about the story. What word When your chid reads ouf loud, it shoud
would make sense right now” Do the sound as if he/she were just talking with you
pctures give you a che®™ * Read the words to your chikd with

- . expression. Have them reread it after you.

“Skp over the word and keep = Take turns reading longer text. Model
\‘ . - -




Learning To Read f?;eai.t:j
Can Feel Like Walking in a
Foreign Land
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A Picture Qeai.i.j Ls Workth a
Thousand Words!
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What’s the Restk W&v to
Foster a Reader?
READ, READ, READ'

o Dont just take our word for it, let’s see what science has found:
® The results showed that children from more stimulating home environments with increased reading
exposure had greater activity in the areas of the brain that support narrative comprehension,

mental imagery, and extraction of meaning— all of which are important for learning and reading.

o "We are excited to show, for the first time, that reading exposure during the critical stage of
development prior to kindergarten seems ko have a meaningful, measurable impact on how o
child's brain processes stories and may help predict reading success,” study author John Hutton
said in a statement when the preliminary findings were presented Last April. "0 particular
importance are brain areas supporting mental imagery, helping the child 'see the story’ bejomd the

pictures, affirming the tnvaluable role of imagination.”

© Previous research has linked reading to a child to stronger parent-child relationships and
E,mproved oral language and Literacy skills, This sf:u,cij, however, was the first ko show direct

evidence of the quantifiable effects on the brain.



5§ Components ot
Reading

Phonemic
Vocabula
- ry

Comprehension
Phonics &
Word Study



What is Phonemic Awareness?

o

Phonemic Awareness means NGO PRINT! Print, changes
the subject to Phonics

Ik is essential to hear sounds/pa&&erns before the
sound/symbol is introduced

A mastery of phonemic awareness accelerates reading/
writing/spelling development

Phonemic awareness skills entering school are held as
the strongest predictor of success (or failure) in
learning to read

“Without direct tnskruction, phonemic awareness eludes
roughly 25% of middle class first graders and
substantially more from less Literacy-rich backgrounds
(Adams, 1990),




Phonemic Awareness

activities

o Identify and produce rhyming words

o Seqgment a sentence (count the number of words in a sentence)

o Blend and segment syllables (clap the number of syllables in a
word)

o Identify and match sounds

® Count the phonemes it a word (children hold up a finger for each
sound they hear in a word)

o Blend phonemes to make a word (\c\a\t\ would read cab)

o Isolate the beginning phoneme in a word (such as \b\ in big)

o Isolate the ending phoneme in a word (such as \g\ in big)

o Isolake the wmedial phoneme in a word (such as \i\ in big)

o Substitute one Fhaneme for another, eibher the initial, medial or

ending phoneme (changing the \b\ in big to a \d\ to read dig)
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Phonics

A skudenk:

o

o

o

Uses initials Lebters/sounds

Can E,ciemﬁiff:j and uses long vowel sounds

Can produce final letters

Can use vowels + r {ar, er, ir, or, ur, and our)

Can Ldem&&fj and use short vowel sounds

Can identify and produce “strange” vowel teams (oo,
oy, of, ow, ou)

Can blend CVC words (consonant, vowel, consonant) to
read new words such as cak, pig, Lip-...

Can read longer words, by breaking words into

svi.i.o\bi.as o decode





https://youtu.be/7JrV7JhkAD8

= i.u,ewr:j

A fluent child:

o

o

o

Can decode unkhown words quickly

Uses intonation and expression while reading

Knows high frequency (sight/ ) words

Can dialogue about text

Uses punctuation correctly (s&ops at a Per&oc:l, pauses ot a
comma, volume ab exclamation)

Adjusts reading rate (doesnt read too fast or too slow)

Reads Fkrases
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https://youtu.be/wVFsqwRUX-o

\facabutarj

A student with a gqood vo«cabutarj bacwgroumdz

o

o

Identifies unknown words and fiqures out meaning

Uses word parts (such as prefixes and suffixes) to figure out unknown
words

Uses pictures or meaning from text to discover new words

Can identify and apply features of non fiction text

Uses words with multiple meanings correctly

Uses hew words correctly

Uses boolk language and idioms correctly (For example say “The moon

climbed higher in the sky” tstead of “The moon is way up in the swj‘:,)
(“Dont Llet the cobt out of the bag)



Talking with young children
encourages leariing

A great deal of research supports the value of talking
with young children:
“When adulks Purpaseﬂfuufj tallke more with children, children
develop larger vocabularies!” (Hart & Risley, 1999)
“When children have larger vocabularies, they become better
readers ih middle childhood!” (Show, Buris, & Griffin, 199%)
"When adults talk to children with longer, more complex
words and sentences, children have higher IQ scores!
(Hart & Risely, 1999)
“When adults talle with children in a responsive and

sensikive way, Fhey encouraqe children’s social and
g, they 9

emotional development!” (Ensor & Hughes, ROO%)



Modeling Grood Conversation Skills

o Choose a &cpit Ehak is impor&au& ko your child,

o Ask a Ehougk&-provawihg quesfzwm or make an opew-emded commenk
ko Frcmp& your child’s respolse.

“What do you remember mosk about what happenad ak school Eo»d\.wj?"

“How did you figure out which puzzle piece fit there?

o Wailt ot least 3 seconds (longer for whom English is a second

language), to give your child a chance to think and respond.

o Lisken to your child and respomd wilth more conversakion,



Camprekemsmm

A student with good comprehension can:

o Mownitor the meaning of kext

o Summarize (can retell a story ncluding all important details, beginning,
middle and end, setting and characters)

® Use schema/prior khowledge to uhderstand a text

o Understand text structure (fictionMmonfiction)

® Ask questions

® Use a grayhéa organizer

o Visualize a story (creates a picture in their head)

® Use deeper meaning (text-to-text, text-to-self and text-to-world

connections)





https://youtu.be/yhX3U9cYI0s

Strateqies to use at home if your child
qgets stuck on a word

Whaot Good Readers Do

o Use one ko one carrespam&e&xce (yc}m& to each word when
reading)

o Use the pictures to figure out unknown words

o Aske: “Does ik malke sense?” or “What would malke sense?”

o Look for chunies in the word that one khows (grand)

o Greb his/her mouth readj and sounds out the word

o Make connections between words you khnow and words thak
are similar (look, hook, took...)

o Reread the sentence

o Read ahead and then reread the sentence



Kindergarten

In Kinderqgarten students need to be able to:
o id&h&i¥j the letters and sounds of the od.pkabe&

@ use one to one torres[zmv\ciemce

o understand and apply concepts about print
o sound oult words

o identify and produce rhyming words

o read Kindergarten sight words

© read pattern sentences

o read longer texts with sight words



Firsk Grrade

In First grade students need to be able to:

use ohe ko one correspondence

sound out words

produce blends & digraphs (such as bl, ch, sh...)
identify and produce rhyming words

read Kindergarten and First grade sight words

use reading strateqies bto fiqure out unknown words
read pattern sentences

read longer texts with sight words

read with fluency

have adequate comprehension (should be able to retell

a story using characters, setting, beginning, middle

and end)



Culkivating Li&evaaj at Home

Find a quiel, cozy spot n your home for your child to read to
you, 10 to 20 minutes a night

Share a qood boolk toqgether, from school, home, or the i.Lbrocr:,
Have discussions with your child about what they have read to you
Monitor his/her reading progress

Try to ev\jaj ot least 10 minutes of m\m&errup&ed, quaiiﬁj, talke time
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® Thank you for coming'
o K@.@.F i bouch wikh your child’s kteacher
1

o ’EJMJOU your d&v!
o Read, Read, Read!




